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Background  

The Dual Immersion Program CDI) was originally developed for both the benefit of English Learners and 
English speakers in order for students to have the opportunity to complete their elementary education 
with bilingual and intercultural proficiencies in English and Spanish as they begin to realize their full 
learning potential. Expansion of the program through grade 8 was a natural progression with the 
consolidation and creation of Junction K-8, which houses the current Dual Immersion Program. As the first 
class of DI students complete their 8th grade year and are ready to enter high school in the Fall of 2015, our 
intent is to create opportunities for students to maintain their dual language proficiencies and expand their 
options by expanding learning to greater global awareness, understanding and involvement. 

The Dual Immersion Master Plan will provide the following: 

•  A vision of students' learning in other languages and acquiring skills and perspectives essential 
for success in a multilingual, multicultural world 

•  A plan for implementation that is aligned to the District's priorities and goals 

•  A framework to help assess program accomplishments and challenges and guide growth and 
expansion. 

The Dual Immersion Master Plan, developed by the DI Task Force, is consistent with current state 
and federal laws and District board policies. It also reflects language acquisition research, pedagogy 
and practice. Research shows that for a DI Program to work well and meet the needs and aspirations 
of all learners, a number of elements must be present.' This Master Plan is built around those key 
elements, which are stated at the beginning of the chapters. 

, Center for Applied Linguistics, 2005 
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Chapter 1: Mission and Vision  

Program Mission 
Each student in the Dual Immersion (DI) Program will become bilingual, biliterate and culturally competent to 
more fully contribute and thrive in a global environment. 

It is our goal to help every student achieve proficiency according to the State of California common core 
standards and provide the necessary support for those who struggle along the way and enrichment for those 
who thrive. We want every student to embrace the joy of learning as well as develop essential skills to pursue 
college and/or career paths and participate in curricular, co-curricular and extra-curricular programs. 

Vision for the Dual Language Initiative 
The LVJUSD DI Program will strive to be nationally recognized as a model for academic excellence that 
promotes high academic achievement in two languages and develops cross-cultural awareness for students. 
The DI Program nurtures a vibrant K-12 learning community in which students from diverse backgrounds 
speak, read, and write in both Spanish and Englisn and thrives on collaboration among students, staff, 
parents and the wider community. Committed to continual improvement, the DI Program will prepare 
students with exceptional language skills and an expanded worldview, both of which serve them well by 
giving them greater opportunities in secondary and higher education, in the work world, and in their 
everyday lives. 

Dual Immersion Program Goals 

The DI Program is a choice program that serves both English and Spanish speaking students. The program is 
open to students of different backgrounds and abilities. All students achieve the following goals: 

•  Bilingualism and Biliteracy: 
Students develop high levels of listening, speaking, reading, and writing proficiency in both Spanish and 
English. 

• Academic Excellence: 
Students achieve academic excellence in all subject areas, meeting or exceeding district and California state 
standards while they learn educational content in both languages. 

• Multicultural Competence: 
Students develop positive cross-cultural understandings and demonstrate their ability to appreciate the 
traditions and values of various cultures in our society and around the world. 

Guiding Principles 
•  The United States has always been a multilingual and multicultural nation and mastery of two or 

more languages has significant benefits to its individuals, families, and communities. 
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•  It is a LVJUSD DI Program goal to have career ready graduates. Attaining bilingualism and biliteracy 
allows students to be adequately prepared for the growing need of a bilingual/biliterate workforce 
throughout the world, the United States and in particular in the San Francisco Bay Area. 

•  Mastery of languages should be developed in an additive language program where all students learn 
a second language while enhancing - not sacrificing - their first language. 

•  Program delivery and instruction are to be carefully designed and research-based . 
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Chapter 2: Rationale for the Development of a  
Dual Immersion Program in LVJUSD  

Rationale for the Development of a Dual Immersion Program in LVJUSD 
The LVJUSD believes that the DI Program prepares students to meet the challenges of an interdependent 
world community by providing a bilingual and multicultural learning environment that enables participants to 
communicate in a second language, master all curricular subjects, and develop intercultural understanding 
and respect. The rigorous academic curriculum, coupled with the development of an expanded world-view, 
prepares students to successfully engage in a dynamic, competitive global society. 

Students who are involved in a Dual Immersion program develop cultural competence which comprises four 
components: (a) awareness of one's own cultural worldview, (b) attitude towards cultural differences, (c) 
knowledge of different cultural practices and worldviews, and (d) cross-cultural skills. The development of 
cultural competence allows student to understand, communicate, and effectively interact with people across 
cultures. 

LVJUSD schools are located in a community that has a tremendous need for a bilingual/bi-literate work force. 
The San Francisco Bay Area continues to manifest rapidly changing demographics, which in turn produces the 
need for the increased linguistic preparation of student graduates. Through the study of languages, students 
stay connected with their families by becoming literate in their home language while participating fully in 
their communities due to their academic preparation and proficiency in two languages, thus improving the 
citizenry of their respective communities. 

Demographic Trends in LVJUSD 
LVJUSD has a large population of Spanish-speaking English learners who can benefit from participation in a 
Dual Immersion Program. In addition, this growing segment of the population has the ability to sustain a 
robust program for years to come. 

Benefits of Dual Immersion 
Research suggests that students of all ability levels and backgrounds can benefit from the study of world 
languages.2 The "additive bilingual" immersion setting allows all students to learn two languages 
simultaneously without losing one to learn another.3 Proficiency in other languages enables learners to gain 
direct access to additional sources of knowledge, as well as understanding about the similarities and 

2 Marcos, K. M. & Kreeft Payton, Joy. (2000). Promoting a language proficient society: What you can do. ERIC 
Clearinghouse on Languages and linguistics. Retrieved from 
http://www.cal.org/resources/digesU0001promoting.html 
3 Howard, E., Sugarman, J., Perdomo, M., & Adger, C.T. (2005) The two-way immersion toolkit. Providence, RI: 
Brown University. 
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differences between the structures of the languages they know.4 The mental discipline of learning a second-
language system increases intellectual flexibility and translates into higher achievement in all subject areas. 
The longer the exposure to the second language, the more significant the cognitive advantages to the 
student.s Knowledge of more than one language enables people to communicate in a variety of cultures and 
settings. A heightened level of multicultural awareness and communication skills fosters intergroup contact 
and appreciation.6 

The LVJUSD Dual Immersion Program is designed to maximize the benefits of second language learning for 
student participants based on the premise that the earlier a child is introduced to a language, the greater the 
likelihood that the child will become truly proficient. We no longer refer to the other languages we learn as 
"foreign languages" but as "world languages." It is increasingly important to educate students who are 
equipped linguistically and culturally to communicate successfully in a pluralistic American society and 
abroad. 

The Dual Immersion program design is evidence-based. A significant body of research has established many 
benefits for learning a second language. These benefits are cognitive, academic, economic, and social in 
nature. Additionally, learning other languages encourages students to participate actively in an increasingly 
interdependent world. 

Benefits for All Students - Native English speakers and Native Spanish speakers 
Research suggests that students of all ability levels and backgrounds can benefit from the study of world 
languages. 7 The DI Program is designed to serve all students, beginning at the kindergarten level. 

Dual Immersion programs have proven effective for a wide variety of students. DI instruction yields the 
following benefits for all students: 

•  As mentioned, the "additive bilingual" immersion setting allows all students to learn two languages 
simultaneously instead of losing one to learn another.8 

4 American Council on the Teaching of Foreign Languages (ACTFL). (2006) Standards for Foreign 
rdLanguage Learning in the 21 st Century (3 ed). Lawrence, KS: Allen Press, Inc.  

S Genesee, F. & Lindholm-Leary, K.J. (2010). Alternative educational programs for English learners.  
In D. Dolson & L. Burnham-Massey (Eds.) Improving education for English learners:  
Research-based approaches. Sacramento, CA: CDE Press.  
6 Cummins, J. (1994) The acquisition of English as a second language. In K. Spangenberg-Urbschat &  
R. Pritchard (Eds.), Reading instruction for ESL students. Delaware: International Reading 
Association; and Ager, Dennis. (2005) . Prestige and image planning. In E. Hinkel (Ed .), Handbook of 
research in second language teaching and learning. Mahwah, NJ: Lawrence Erlbaum Associates, Inc. 

7 Marcos, K. M. & Kreeft Payton, Joy. (2000) . Promoting a language proficient society: What you can do. ERIC 
Clearinghouse on Languages and Linguistics. Retrieved from 
http://www.cal.org/resources/digestl0001promoting .html 
a Howard, E. , Sugarman, J., Perdomo, M., & Adger, C.T. (2005) The two-way immersion toolkit . 
Providence, RI: Brown University. 
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•  Second language learning enhances comprehension in the native language . Learners apply reading 
and language analysis skills to their native language.9 

•  The mental discipline of learning a second language system increases intellectual flexibility and 
translates into higher achievement in all subject areas. The longer the exposure to the second 
language, the more significant the cognitive advantages for the student. lO Learners experience 
improved performance over monolingual students in tasks that call for divergent thinking, pattern 
recognition and problem solving. 

•  Knowledge of more than one language enables people to communicate in a variety of cultures and 
settings. A heightened level of multicultural awareness and communication skills foster intergroup 
contact and appreciation. ll 

•  Second language course content naturally explores social studies, math, science and the arts, 
facilitating interdisciplinary perspectives and cross-cultural understanding.12 

•  Proficiency in other languages enables people to gain direct access to additional sources of 
knowledge, as well as understanding the similarities and differences in the structures of the 
languages they know.13 

•  Bilingualism offers enhanced employment opportunities upon high school or college graduation and 
enhances one's ability to take advantage of opportunities that are available only in other languages. 

Benefits for English Learners:  
English Learners contribute to classroom diversity and promote the authentic use of the Spanish language in  
the classroom. They receive many benefits by participating in the program.  

•  A key benefit to this group of students, particularly if their home language is Spanish, is their 

9 Thomas, W.P. & Collier, V.P. (2002). A national study of school effectiveness for language minority students'  
long-term academic achievement. Santa Cruz, CA: Center for Research on Education, Diversity and  
Excellence, University of California-Santa Cruz.  
10 Genesee, F. & Lindholm-Leary, K.J. (2010). Alternative educational programs for English learners.  
In D. Dolson & L. Burnham-Massey (Eds.) Improving education for English learners:  
Research-based approaches. Sacramento, CA: CDE Press.  
11 Cummins, J. (1994) The acquisition of English as a second language. In K. Spangenberg-Urbschat &  
R. Pritchard (Eds.), Reading instruction for ESL students. Delaware: International Reading 
Association.; and Ager, Dennis. (2005). Prestige and image planning. In E. Hinkel (Ed.), Handbook of 
research in second language teaching and learning. Mahwah, NJ: Lawrence Erlbaum Associates, Inc. 
12 American Council on the Teaching of Foreign Languages (ACTFL). (2006) Standards for Foreign 

rdLanguage Learning in the 21st Century (3 ed). Lawrence, KS: Allen Press, Inc 
13 ibid 
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opportunity to learn English while maintaining and improving their Spanish language in an academic 
setting. In general, English Learners who participate in the program are more likely to succeed in 
school than if they attend mainstream English classes. 14 

•  Immersion helps close the achievement gap. Research shows that English Learners may have a higher 
rate of success in Immersion Education versus English mainstream. This is because students have 
maximum access to the curriculum and the opportunity to develop literacy and academic skills in 
both their native language and English in a culturally validating setting.Is 

•  Students have a more positive self-concept and are more likely to remain in school and attend college 
than English learners in mainstream English classes.16 

Benefits for GATE Students 
Students who meet the criteria for Gifted and Talented Education {GATE} may also thrive in the DI Program. 
These students benefit from the rigorous and challenging academic program delivered in two languages. 
While learning a second language is in itself enough of a challenge for many, some GATE students require 
special types of differentiation to thrive. Current data show that GATE-identified immersion students 
perform as well or better than other GATE students outside the program and have the additional benefit of 
being bilingual. 17 

Benefits for Special Education Students 
All LVJUSD students have the opportunity and are welcome to participate in the Dual Immersion Program. DI 
students with special needs, as identified through the Individual Educational Program (IEP) process, receive 
services and accommodations as outlined in their IEP. A Special Education IEP does not preclude a child from 
entering Immersion. Student progress is monitored regularly by regular education and special education staff 
to ensure student success in the structure of this rigorous program. If concerns about progress or student 
achievement arise, parents, teachers, or administrators may request an IEP team meeting to discuss this 
further. 

14 Lindholm-Leary, K. J. (2009). DJUSD Foreign Language Assistance Program: Annual School Report, Year 2, 
Fall 2006-Spring 2008. Davis Joint Unified School District, Davis, CA. Retrieved from 
www.djusd . neVlea rn/flap/5-2 -09. Davis07ReportKL L. pdf 
15 Genesee, F. & Lindholm-Leary, K.J. (2010). Alternative educational programs for English 
learners. In D. Dolson & L. Burnham-Massey (Eds.) Improving education for English learners: 
Research-based approaches. Sacramento, CA: CDE Press. 
16 Thomas, W.P. & Collier, V.P. (1997). School effectiveness for language minority students. National 
Clearinghouse for English Language Acquisition (NCELA) Resource Collection Series, No.9, December 
1997. 
17 Lindholm-Leary, K. J. (2009). DJUSD Foreign Language Assistance Program: Annual School Report, Year 2, 
Fall 2006-Spring 2008. Davis Joint Unified School District, Davis, CA. Retrieved from 
www.djusd.neVlearn/flap/5-2-09. Davis07ReportKL L. pdf 
Livermore Valley Joint Unified 
Dual Immersion Program Master Plan 

10 

www.djusd.neVlearn/flap/5-2-09
www.djusd
http:bilingual.17
http:classes.16
http:setting.Is
http:classes.14


Special Services 
Speech concerns of articulation, fluency, or voice, as well as concerns of receptive/expressive language, 
sentence structure or organization, will be brought to a Student Study Team (SST) to discuss and determine 
alternative approaches. If needed, a Special Education referral will occur. The SST process will also be 
utilized as concerns or progress issues arise in order to involve parents, teachers, or administrators in 
decisions to support each student's best interest. 
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Chapter 3: Current Research on Dual  
Immersion Education  

Research Review 
Dual Immersion is an educational approach that integrates a roughly equal number of English-dominant 
students and target language-dominant students for at least half of a school day, providing content and 
literacy instruction in English and the target language. The target language in the current DI Program in 
LVJUSD is Spanish. Research shows that many students who participate in well-implemented Dual 
Immersion programs perform at or above grade level on State and local assessments in English and 
Spanish and many achieve advanced levels of proficiency in two languages. In addition, graduates have 
a head start on language requirements for college and enhanced employment opportunities. Dual 
Immersion Programs have been proven among the most effective in the United States, graduating 
students with both grade-level academic ability and proficiency in two languages. 

The leading researchers in Two-Way Bilingual and Dual Language (TWBI/DL) education are Dr. Kathryn 
Lindholm-Leary, Dr. Virginia Collier, and Dr. Wayne Thomas. All three conducted extensive longitudinal 
research on Two Way Bilingual Immersion and Dual Immersion programs and are responsible for 
informing the field about the effectiveness of these programs on the development of both a target 
language (Spanish, Chinese, Korean, Russian) and English. They are also investigating the development 
of intercultural proficiencies. 

The most pertinent research in Dual Language and Two Way Bilingual Immersion education focuses on 
three areas: oral language proficiency levels of both non-English speaking students and native English 
speaking students, academic achievement levels for both groups of students, and the difference in 
performance between 50/50 and 90/10 program models. 

The definition of two-way immersion programs encompasses four critical features: 1B 

1.  The program involves instruction through two languages where the non-English language is used 
for a significant portion (from 50% to 90%) of the students' instructional day. 

2.  The program involves periods of instruction during which only one language is used (i.e., there is 
no translation or language mixing). 

3.  Approximately equal numbers of English only and the target language speaking students are 
enrolled. In the LVJUSD the target language is Spanish. 

4.  The students are integrated for most or all instruction. 

18 Howard, E. R. & Sugarman, J. (2001). Two-way immersion programs: Features and statistics. 
Washington, DC: ERIC Clearinghouse on Languages and Linguistics. Retrieved from 
http://www.cal. orglresources/d igest/d igest_pdfs/O 1 0 1-howard-twi. pdf; and Howard, E. R., 
Sugarman, J., & Christian, D. (2003). Trends in two-way immersion education: A review of the 
research. Report 63. Center for Applied Linguistics. Retrieved from 
http://www.csos.jhu.edu/crespar/techReports/Report63.pdf 
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The national research trends indicate that English academic assessments demonstrate that all English 
dominant students entering fluent in English retained their English abilities and that their participation 
in a Dual Immersion program causes neither language delays nor linguistic interference, and indeed they 
gained a second language.19 Studies showed that both English and Spanish speakers in fifth and sixth 
grade who had participated in a two-way program since kindergarten or first grade gained proficiency in 
both languages.2o 

Development of Spanish was strong, but the degree of Spanish development is dependent on the 
program model chosen by the districts. In 90/10 programs, English speakers developed higher levels of 
Spanish proficiency than in 50/50 programs. Despite less instructional time in English, Spanish speakers 
gained equivalent proficiency in English .21 

Variances in the SO/SO and 90/10 Models 
The findings of these studies show that both TWBI models, 90/10 and SO/50, promote proficiency and 
achievement in both languages, although not necessarily at the same time or to the same levels. Both 
are viable models for second language study. The 90/10 model promotes a sequential development of 
both languages focusing on the development of literacy in Spanish while adding on English literacy 
incrementally through the K-5 grade levels until students develop comparable skills in both languages. 
Language and academic targets are set for each grade level in both languages. The primary distinction 
between a 50/50 and a 90/10 model is the amount of time allocated to each language at each grade 
level. As language programs evolve throughout the country, more and more districts are urging students 
to study multiple languages as part of their Pre-K-12 educational development. 

Academic Achievement 
In a well-documented long term study, Thomas and analyzed 700,000 student records from five 
school districts to track the long term educational benefit of English Learners during their K-12 academic 
experience and found that when programs are implemented well, there is a significant program effect 
that is apparent by late high school. 

19 Thomas, W.P. & Collier, V.P. (2002) . A national study of school effectiveness for language minority 
students'long-term academic achievement. Santa Cruz, CA: Center for Research on Education, Diversity 
and Excellence, University of California-Santa Cruz 
20 Lindholm-Leary, K. J. (2004). The rich promise of two-way immersion . Educational Leadership, 62(4), 
56 
21 Lindholm-Leary, K. J. (2001). Dual language education. Clevedon, England : Multilingual Matters 
22 Thomas, W.P. & Collier, V.P. (1997). School effectiveness for language minority students. National 
Clearinghouse for English Language Acquisition (NCELA) Resource Collection Series, No.9, December 
1997. Thomas, W .P. & Collier, V.P. (2002). A national study of school effectiveness for language 
minority students' long-term academic achievement. Santa Cruz, CA: Center for Research on 
Education, Diversity and Excellence, University of California-Santa Cruz. 
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